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Numerous rationale for the integration of preschool children with disabilities with typically developing peers have been advanced (Bricker, 1978; Hanline & Murray, 1984; Jenkins, Speltz, & Odom, 1985; Odom & McEvoy, 1988; Peck & Cooke, 1983) and are succinctly summarized by Bricker (1978) Bricker' s third rationale for integration of preschool age children is that there may be developmental and educational benefits to placing a preschool child with a disability with normally developing peers.
Additionally, Buysse and Bailey (1993) Although all of the rationales supporting integration appear to have face validity (Jenkins, et al., 1985) , systematic empirical research considering these positions has only begun to accumulate (Fewell & Oelwein, 1990 ; Peck & Cook, 1983 ; Buysse & Bailey, 1993) . Of particular interest for this study is Bricker' s third rationale regarding the educational and developmental benefits of integration on children with disabilities. The premise that integration will result in positive gains by students with disabilities without being detrimental to their development is implicit in this argument (Peck & Cooke, 1983) . Likewise, Bricker implies that the philosophical goal of the normalization principle (Wolfensberger, 1972) (Jenkins, et al., 1985; Odom & McEvoy, 1988 (Templeman, Fredericks & Udell, 1989) . Classes are generally labeled as mainstreamed if they contain typically developing children with some children with disabilities in attendance and as integrated if they are special education classes in which some typically developing children are enrolled as peer models (Jenkins, Odom & Speltz, 1989 (Buysse & Bailey, 1993; Fewell & Oelwein, 1990 (Fewell & Oelwein, 1990) . Many studies lack both comparison groups and the random assignment of students to classrooms (Jenkins, et al., 1985 (Buysse & Bailey, 1993; Cooke et al., 1981; Fewell & Oelwein, 1990; Jenkins et al., 1985; Odom & McEvoy, 1988 (Buysse & Bailey, 1993; Guralnick et al., 1995) . An increase in social interactions with peers has been reported in integrated settings (Beckman & Kohl, 1984; Beckman & Kohl, 1987; Guralnick & Groom, 1988; Guralnick et al., 1995; Jenkins et al., 1985; Novak, Olley & Kearney, 1980; Peck & Cooke, 1983) , as well as more advanced social play as characterized by associative play with peers (Esposito & Koorland, 1989) , less object play (Novak et al., 1980) , and less isolated and more complex play with peers and toys (Beckman & Kohl, 1984; Beckman & Kohl, 1987; Guralnick & Groom, 1988; Guralnick et al., 1995) . Teachers also rate children with disabilities higher in social competence in integrated settings (Jenkins et al., 1989) .
Additionally, positive behavioral outcomes including less inappropriate behavior (Carden-Smith & Fowler, 1983) and less inappropriate play (Guralnick, 1981) (Buysse & Bailey, 1993; Fewell & Oelwein, 1990 For two years of the study they found that children did equally well in both settings but for one year of the study they found better developmental outcomes for children with disabilities in integrated settings. Unfortunately, the inconsistencies in their findings may be due to problems with the design of the study which contained a number of threats to internal validity (Buysse & Bailey, 1993 (Brigance, 1991 McEvoy (1988) and Guralnick (1980 Guralnick ( , 1981 Odom & McEvoy, 1988; Stafford & Green, 1996) . Additionally, the degree to which educational programs employ direct interventions to increase social interaction between disabled and non-disabled children may also influence the efficacy of integrated programs (Odom & McEvoy, 1988 (Fewell & Oelwein, 1990; Odom & McEvoy, 1988; Peck & Cooke, 1983) .
Unfortunately, although Salisbury (1991) (Peck & Cooke, 1983) .
In sum, the current study generally supports previous findings on preschool integration.
However, given the long-term implications found by Miller, Strain, McKinley, Heckathorn and Miller (1993) of segregated preschool special education on the increased likelihood of later school placement into segregated classrooms, the increased need for services, and the accompanying fiscal costs associated with these special education placements, the need for further research on the effects of the degree of disability and programmatic variables on preschool integration is clear. (Brigance, 1991) from the child's chronological age. (Brigance, 1991) from the child's chronological age. (Brigance, 1991) . (Brigance, 1991) . Correlations between rate of progress and minutes of services received per week were calculated using the Spearman's Rho coefficient.
